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Introduction

Steps to Success for reading and writing English

All students learning to read and write English need 
knowledge of, and skills with the following:

   

 

Foundation skills and knowledge

The ability to read for understanding and to write 
with clarity and skill depends on successful acquisition 
of the foundation skills – vocabulary knowledge and 
phonological awareness

© Joy Allcock
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Vocabulary

Language skills are central to educational success. In 
either spoken or written form we use language to 
communicate across all curriculum areas.

The following diagram is adapted from Priscilla 
Vail/s ‘Growth of Language/ ladder which shows the 
developmental acquisition of language. 

Students must have multi-sensory experiences to 
understand how the world works; they must be spoken 
to, for vocabulary to be acquired; they must have 
vocabulary in order to describe things; they must be 
able to describe things to 
compare them; they must 
be able to compare things 
in order to categorise them; 
they must use all these 
skills to generalise their 
knowledge to understand 
the relationships between 
things.

Vail, P. (1996).  Words Fail Me.   
How language develops and what 
happens when it doesn/t.   
NJ: Modern Learning Press
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You can use this DVD to build vocabulary skills

Sensory experiences
Children will experience multi-sensory learning using 
this DVD.  They will experience visual, auditory, and 
kinaesthetic stimulation as they look, listen and engage 
with the activities on the DVD.   

Discuss the images on the screen. Ask children to think 
about the picture and to think of experiences of their 
own that relate to it.  Ask them to remember how things 
looked, felt, sounded, smelled, tasted etc.

Exposure to words
The links between the images on the screen and their 
pronunciation builds young children/s exposure to words 
in their environment.

Vocabulary
The sounds attached to the images on the screen are 
located on a sound icon.  This gives children the option to 
listen to the words and to hear them repeated, which will 
build their vocabulary knowledge.    This is particularly 
helpful for young children and children learning English 
as an additional language as it will help them to quickly 
learn to label and pronounce common things in their 
environment.

Description
Encourage children to describe the images they see on the 
screen.   Ask open questions to encourage them to think 
about what they know and to organise their thoughts 
into responses.   Tell me about a cat.   
What colours can cats be?  What do they feel like to 
touch?   What noises do they make?  What do cats eat?    
Where do they live?    What kind of questions do you 
have about cats?
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Comparison
Use images from the screens to generate discussions 
about the same and different.

What is the same about a cat and a dog?   
What is different?

What is the same about an eel and a snake?   
What is different?

What is the same about a pie and a cake?   
What is different?

What is the same about a unicorn and a horse?   
What is different?

What is the same about a plate and a dish?   
What is different?

What is the same about a ship and a boat?   
What is different? 

Categorisation
Ask children to find all the things they can in the screens 
that are animals, are things they can eat, play with, ride 
in, do, use etc.  Ask children to add to the items they 
found to see how many different things they come up 
with.

Analogy
Use the information from discussions about the images 
on the screen to make links between what the children 
already know and new items of knowledge and ideas.

Is a tiger a cat?   Could we keep a tiger in the same way 
we keep a cat?   Why or why not?  Why do we keep pets?  
Is an animal in a zoo a pet?   If your cat lived in the bush 
instead of with you, would it be wild?  Would it be like a 
tiger?

Ask students to draw pictures of their ideas and to discuss 
them with their friends.
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Phonological Awareness

Phonological awareness is a term that describes an 
awareness of the sounds and sound patternsin spoken 
words.   Aspects of phonological awareness include:

• Awareness of rhythm – the beat in words, the 
foundation for identifying syllables in words

• Awareness of rhyme – the ability to detect and 
produce rhyming words

• Awareness of similar sounds in words – that sit, stand, 
sun all begin with /s/

• Awareness of individual sounds in words and 
the ability to manipulate these sounds – sound 
discrimination skills including blending and 
segmenting skills (phonemic awareness)

Phonemic awareness is a category of phonological 
awareness – it is the ability to hear, identify and 
manipulate individual sounds (phonemes) in words. 
Phonemic awareness is necessary for understanding and 
using knowledge of the alphabetic code to read and spell 
words not yet stored in visual memory.
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Definitions

Sound recognition and pronunciation
The ability to recognise and pronounce the sounds of 
English.

Sound discrimination 
The ability to identify the sounds inside words; to 
recognise similar sounds in different words (the /p/ in pat, 
plum, cup); to discriminate between similar sounds  
(/j/ump and /ch/ump, /p/at and /b/at, ba/ck/ and ba/g/).

Recognition and production of rhyme
The ability to recognise words that have common rhyming 
patterns (hat, pat, bat; end, bend, send).

The ability to generate other words with the same 
rhyming patterns (hat, pat, bat, mat, sat, that; end, bend, 
send, lend, mend, spend).

Identifying syllables 
The ability to hear/clap the rhythm and beat of words – 
to recognise the sounds of syllables – ant (1), antler (2), 
antelope (3), antisocial (4).

Blending sounds to make words
The ability to blend sounds together to make words  
(/t/ /oe/ – toe, /p/ /or/ /t/ – port, /p/ /l/ /u/ /m/ – plum,  
/s/ /t/ /a/ /m/ /p/ – stamp) – a necessary skill for decoding 
unfamiliar words.

Segmenting words into sounds
The ability to segment words into their individual sounds 
(high has two sounds – /h/ /i/; sheet has three sounds –  
/sh/ /ee/ /t/; great has four sounds – /g/ /r/ /ea/ /t/; ground 
has five sounds – /g/ /r/ /ou/ /n/ /d/) – a necessary skill for 
spelling unfamiliar words.
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RECOGNISE

The sounds targeted for recognition in this DVD are the short 
and long vowel sounds. Activities in the Recognise section focus 
on pictures that begin with either short or long vowel sounds. 

Students will work with images that are grouped together 
by their initial sound – ant, apple, ambulance, axe, ankle, for 
example.  The pronunciation of each word can be heard by 
clicking the sound icon. To change vowel sounds, slide the 
needle along in the top left selection box. To change from short 
to long vowel sounds, click the switch to the left of the selection 
box.

The first series of screens shows images of words containing the 
focus sound.  Students can listen to the pronunciation of the 
word, repeat it and then click the arrow to move to the next 
screen.

The second series of screens shows the images of words that 
have been learned.  Students say the name of each picture and 
click on the sound icon to check they are correct.

The third series of screens shows the images along the bottom 
and a shadow image above.  Students match the image of the 
shadow and pronounce the word as they do this. They can check 
the pronunciation  of the word by clicking on the sound icon.

The Recognise activities can be played with each of the short 
and long vowel sounds, providing repetition and reinforcement 
of these sounds and words that contain them.  Each vowel 
sound section finishes with an opportunity for students to draw 
their own pictures of things that appeal to them.
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SORT

 
 
 

  

Words containing short and long vowel sounds should be 
familiar to students who have completed the activities in the 
Recognise section.  The Sort activities provide opportunities to 
discriminate between the short and long vowel sounds and to 
sort pictures according to these sounds.  Each of the vowel pairs 
has a range of activities.

Sound discrimination is particularly important when students 
are learning to spell words by sounding them out.  They must be 
able to differentiate between different sounds so that they can 
record them correctly.  Short and long vowel recognition is also 
necessary when students begin to learn about many common 
spelling rules, because many rules are linked to whether there 
is a short or long vowel sound in a word.  Older students who 
have difficulties recognising and discriminating between short 
and long vowel sounds can use the Recognise and Sort activities 
to develop this skill.
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RHYME

One of the easiest sound patterns to hear in words is rhyme.  
Many songs, poems and books that are written for young 
children use rhyme to develop an awareness of common sound 
patterns in words.  Most children will be familiar with songs that 
rhyme.   The animated screen at the start of this section plays 
a well-known, simple rhyme – ‘Rain, rain, go away/ – to ensure 
students understand what rhyme is.

The part of words that rhymes is the last syllable.  The pictures 
used in the Rhyme section are all one-syllable words, to make 
it easier for students to detect rhyme.  Some end with a vowel/
consonant (cat/mat, cake/rake) and others with a long vowel 
sound (pie/tie).

All pictures have sound attached to them to allow students to 
check for rhyme.  There are activities using words that contain 
rhyming patterns for each of the short and long vowel sounds.  

In the first series of screens, students match rhyming pairs of 
pictures.  In the second series of screens students find groups 
of words that rhyme.  The rhyming parts of the words contain 
either short or long vowel sounds.
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The final series of screens ask students to decide which word 
does not rhyme out of the three pictures presented.  This is 
a more challenging activity because students must be able 
to remember the pronunciation of three words to detect the 
rhyme in two of them.

These rhyming activities focus on detecting rhyme.  You can 
easily extend these skills into producing rhyme.  When students 
match a pair of rhyming words, ask them to think of other 
words that rhyme with them.   

You could also use the some groups of rhyming words to make 
up silly sentences or questions.  For example: Can a van fit into a 
can?   Can a man drive a can?
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RHYTHM

 

It is important for students to experience and detect rhythm in 
words because this is a foundation skill for breaking words into 
syllables.  A syllable is a chunk of sounds that always includes a 
vowel sound.  Every new vowel sound in a word means a new 
syllable.  Syllables give the beat or rhythm to words.  When 
students learn to spell, they need to be able to break words into 
syllables before they can break syllables into individual sounds.  
Detecting rhythm is therefore a critical skill for detecting 
syllables. 
 
The first screen in the Rhythm section demonstrates what 
rhythm is, and the sound graph makes it clear to students that 
there is a sound pattern in the words they are listening to.    
The next two screens allow students to experiment with beats 
and rhythm, making up their own patterns before moving on to 
listening for the beats (or syllables) in words.
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BLEND

          

Blending sounds together is a necessary skill for decoding 
and successful reading.  Students need to understand that the 
words we say are simply strings of sounds put together.  When 
students hear the song Guess What Words, they will understand 
that they are going to be making up words by putting sounds 
together.  This is teaching a foundation concept about how 
spoken words work, which lays the foundation for teaching the 
alphabetic principle – that sounds in words are written with 
letters and letter patterns.

The first two screens are Puzzle screens using pictures made up 
of two and three sounds, to demonstrate that putting sounds 
together can make a word.   Students put the pieces of the 
puzzles together, listening to the sound in each piece of the 
puzzle, and then they pronounce the word they have made.  
The colour of the borders of the puzzle pieces must match the 
background colour of the frame they fit into.   

The Soundpipe screens use words made up of two and three 
sounds.  Students click on each sound icon in sequence (left to 
right), then pronounce the word.  They can then flick the switch 
and see the image of the word shoot through the pipe.
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SEGMENT

  

Segmenting words into individual sounds is probably the most 
difficult phonemic awareness task of all.  Students need to 
be able to recognise and isolate sounds in words in order to 
segment a word into its individual sounds.  This skill is necessary 
for sounding out words when learning to spell.  It takes a long 
time for students to be able to rely on visual memory for words 
as their main source of spelling knowledge.  They will spend a 
large amount of time sounding out words and recording the 
sounds they can hear.

If students listen to the Taking Words Apart song, they will 
understand what the Segment screens are asking them to 
do. In the Puzzle screens, students can hear the whole word 
pronounced and they can then say each sound, or listen to 
each sound as the word is broken into its separate sounds. By 
segmenting the images of the pictures into puzzle pictures, 
students can see, and hear that words have parts.  The first two 
screens work with words made up of two sounds and the last 
two screens work with three-sound words.   

The radio screen will show a picture and say the word when the 
switch is flicked.   Students then click on the sound icons along 
the bottom of the screen and choose the correct sequence of 
sounds to make up the word.  They drag each sound icon to the 
spaces beneath the image of the word, and then flick the switch 
to hear the pronunciation of the whole word.  If they have the 
correct sequence of sounds, an arrow will appear that will allow 
them to move on to a new image. 
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RECOGNISE

The sounds targeted for recognition in this DVD are the vowel 
sounds /or/, /ar/, /er/, /air/, /ear/, /ow/ and /oy/.        

The first screens in the Recognise section allow students to 
listen to short songs that help them pronounce the sounds that 
are the focus of this DVD.  Select a group of sounds from the 
selection panel at the bottom left of the screen, and then click 
the sound icon to hear the song.    

 
 
The next series of screens in the Recognise section are a mixture 
of pictures of things that begin with, end with, or have the 
target sound in the middle of the word (e.g. arm, shark, car). 
The pronunciation of each word can be heard by clicking the 
sound icon by each picture.  To move to a new word, click on 
the arrow slider beneath the airship. 

The last series of screens shows the images along the bottom 
and a shadow image above.  Students match the image of the 
shadow and pronounce the word as they do this. They can check 
the pronunciation  of the word by clicking on the sound icon. 
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There is a Draw screen that provides students with an 
opportunity to create their own images or pictures. 
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SORT

   

 
There are three Sort screens; each one focuses on a different 
group of sounds.  Choose the picture that contains the same 
vowel sound as the images rolling in along the top of the 
screen.  Click the button by the picture, and if the vowel sounds 
are the same the new picture will drop into the chute.    

RHYME
 
One of the easiest sound patterns to hear in words is rhyme.  
Many songs, poems and books that are written for young 
children use rhyme to develop an awareness of common sound 
patterns in words.  Most children will be familiar with songs that 
rhyme.   

The pictures used in the Rhyme section are all one-syllable 
words, to make it easier for young students to detect rhyme.  
Some end with a vowel sound(car/star) and others have a vowel 
sound followed by a consonant sound (owl/towel). 

All pictures have sound attached to them to allow students to 
check for rhyme.  The first screen asks students to match pairs 
of rhyming words.  The second screen asks students to decide 
which word does not rhyme out of the three pictures presented.  
This is a more challenging activity because students must be able 
to remember the pronunciation of three words to detect the 
rhyme in two of them.

These rhyming activities focus on detecting rhyme.  You can 
easily extend these skills into producing rhyme.  When students 
match a pair of rhyming words, ask them to think of other 
words that rhyme with them.   
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BLEND
 

         

Blending sounds together is a necessary skill for decoding 
and successful reading.  Students need to understand that the 
words we say are simply strings of sounds put together.  When 
students hear the song Guess What Words, they will understand 
that they are going to be making up words by putting sounds 
together.  This is teaching a foundation concept about how 
spoken words work, which lays the foundation for teaching the 
alphabetic principle – that sounds in words are written with 
letters and letter patterns.

Students put the pieces of the puzzles together, listening to 
the sound on each piece of the puzzle, and then pronounce 
the word they have made.  The colour of the borders of the 
puzzle pieces must match the background colour of the frame 
they fit into. Students can then flick the switch and listen to 
the whole word to check that they were correct.  The sounds 
are sequenced from left to right across the top and from left to 
right across the bottom of the picture.
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There are two Lava Lamp screens for putting together words 
made up of three and four sounds.  Students click on a button 
on the right side of the screen and then listen to each sound 
that appears in the bubbles in the lava lamp, from left to right 
through the word.  They pronounce the word made by these 
sounds and then click the slider to see if they were correct.  
Clicking on the image of the word will provide pronunciation of 
the whole word.
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SEGMENT

Segmenting words into individual sounds is probably the most 
difficult phonemic awareness task of all.  Students need to 
be able to recognise and isolate sounds in words in order to 
segment a word into its individual sounds.  This skill is necessary 
for sounding out words when learning to spell.  It takes a long 
time for students to be able to rely on visual memory for words 
as their main source of spelling knowledge.  They will spend a 
large amount of time sounding out words and recording the 
sounds they can hear.

If students listen to the Taking Words Apart song, they will 
understand what the Segment screens are asking them to do. 
In these screens, students can hear the whole word pronounced 
and they can then say each sound or listen to each sound as the 
word is broken into its separate sounds.  

 
 
 

 
The Crusher screens break words into three and four sounds.  
Students select the image they want from the right side of the 
screen and then push the green button to make the image 
appear under the crusher.  Clicking on the image will provide 
pronunciation of the word.  Students then decide how many 
sounds they can hear in the word and pronounce each one.   
They then push the green button again and the word is broken 
into the correct number of sounds.  Students can click on each 
sound icon, from left to right through the word, to see if they 
were correct.  Pushing the green button again cleans up the 
debris and they are ready for the next image. 
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The Sorting Hut focuses on words that are made up of two or 
four sounds.   Click the sound icon by each picture to hear the 
pronunciation of the whole word.  Click the red dial to break 
the word into its component sound – the dial shows how many 
sounds there are in each word.  Students should pronounce each 
sound in the word then click the sound icons to check they were 
correct.  By clicking the red dial again, they are ready to move to 
the next word.    
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RECOGNISE

The sounds targeted for recognition in this DVD are the 
consonant sounds that are made with short bursts of air.  Some 
are just air (/p/, /k/, /t/, /ch/) and others have voice (/b/ /d/, /g/, 
/j/).  The sounds of /w/ and /y/ are also included with this set of 
consonant sounds although they really are continuous sounds 
that sound more like a vowel – ooooowe, eeeeeyes.  The 
problem is that when said alone, it is impossible to pronounce 
these sounds without adding /ih/, which makes them sound 
more like /wih/ and /yih/.   Because this DVD is teaching students 
to recognise and pronounce sounds in isolation  in preparation 
for linking them to letters and letter patterns, these two sounds 
are included with the short, voiced sounds.

There are also two sound clusters included in the DVD that are 
both two-sound clusters. When we hear /k/ and /w/ together 
in a word they is almost always written qu.  This sound cluster 
is taught for recognition purposes in this DVD, in preparation 
for learning to link these two sounds to this common spelling 
pattern.    The letter x usually represents two sounds in 
words (/k/, /s/), unless it is at the beginning of a word when 
it commonly sounds like /z/ (xylophone, Xavier).  When they 
learn to read, students will learn to recognise the letter x and 
understand that in most words it represents two sounds, /k/ and 
/s/.  Many words end with the /k/ /s/ sounds and they are not 
written with an x.   Because this DVD is focusing on developing 
sound analysis skills, it exposes students to words that contain 
these two sounds together, regardless of their spelling (fox and 
box, clocks and ducks).
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With the exception of words containing the /k/ and /s/ sounds, 
activities in the Recognise section focus on pictures that begin 
with these short consonant sounds. The pronunciation of each 
word can be heard by clicking the sound icon by each picture.

The first screens in the Recognise section allow students to 
listen to short songs that help them pronounce the sounds that 
are the focus of this DVD.  Select a group of sounds from the 
selection panel at the bottom left of the screen, and then click 
the sound icon to hear the song.    

The second series of screens shows images of words containing 
the focus sound.  Students can listen to the pronunciation of the 
word, repeat it and then click the arrow to move to the next 
screen.

The third series of screens shows the images along the bottom 
and a shadow image above.  Students match the image of the 
shadow and pronounce the word as they do this. They can check 
the pronunciation  of the word by clicking on the sound icon. 
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There is a Draw screen that provides students with an 
opportunity to create their own images or pictures.  
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SORT

There are four Sort screens that focus on pairs of sounds that 
students often have difficulty discriminating between because 
they can sound very similar in words.  These paired sounds are 
made by holding the mouth is  almost the same position but 
some have voice and some are just air – /p/ and /b/, /k/ and /g/, /t/ 
and /d/, /ch/ and /j/.   When students are learning to spell, they 
often mix up these sounds and record them incorrectly, writing 
hat for had or jop or chop.   
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BLEND
          

Blending sounds together is a necessary skill for decoding 
and successful reading.  Students need to understand that the 
words we say are simply strings of sounds put together.  When 
students hear the song Guess What Words, they will understand 
that they are going to be making up words by putting sounds 
together.  This is teaching a foundation concept about how 
spoken words work, which lays the foundation for teaching the 
alphabetic principle – that sounds in words are written with 
letters and letter patterns.

The Soundpipe screens use words made up of three and four 
sounds.  Students click on each sound icon in sequence (left to 
right), then pronounce the word.  They can then flick the switch 
and see the image of the word shoot through the pipe.
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The Lava Lamp screens work with three-sound words.  Students 
click on a button on the right side of the screen to make the 
bubbles appear in the lamp.  They then click on each bubble, 
from left to right to hear each sound in the word.  They 
pronounce the word made by these sounds and then click the 
slider button to make the image of the word appear.  Clicking 
on the image of the word will provide pronunciation of the 
whole word. 
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SEGMENT

Segmenting words into individual sounds is probably the most 
difficult phonemic awareness task of all.  Students need to 
be able to recognise and isolate individual sounds in words in 
order to segment a word into its individual sounds.   This skill 
is necessary for sounding out words when learning to spell.  
It takes a long time for students to be able to rely on visual 
memory for words as their main source of spelling knowledge.  
They will spend a large amount of time sounding out words and 
recording the sounds they can hear.

If students listen to the Taking Words Apart song, they will 
understand what the Segment screens are asking them to do. 
In these screens, students can hear the whole word pronounced 
and they can then say each sound or listen to each sound as the 
word is broken into its separate sounds.  
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The radio screen will show a picture and say the word when the 
switch is flicked.   Students then click on the sound icons along 
the bottom of the screen and choose the correct sequence of 
sounds to make up the word.  They drag each sound icon to the 
spaces beneath the image of the word, and then flick the switch 
to hear the pronunciation of the whole word.  If they have the 
correct sequence of sounds, an arrow will appear that will allow 
them to move on to a new image. 
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The Crusher screens break words into three and four sounds.  
Students select the image they want from the right side of the 
screen and then push the green button to make the image 
appear under the crusher.   Clicking on the image will provide 
pronunciation of the word.   Students then decide how many 
sounds they can hear in the word and pronounce each one.   
They then push the green button again and the word is broken 
into the correct number of sounds.   Students can click on each 
sound icon, from left to right through the word, to see if they 
were correct. Pushing the green button again cleans up the 
debris and they are ready for the next image. 
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RECOGNISE

The sounds targeted for recognition in this DVD are the consonant 
sounds that are continuous or drawn-out sounds. Some are just air, 
made by pushing air between the teeth (e.g. /th/, /s/, /sh/, /f/), some 
have voice (e.g. /l/, ‘r/, /v/, /z/) and others are nasal sounds (/m/, /n/, /ng/).        
Most of the images in the Recognise section are pictures of things that 
begin with the target sound, but some contain the sound at the end of 
the word (e.g. laugh, bath, bang, king), or in the middle of the word 
(e.g. mother, feather, sink, drink). The pronunciation of each word can 
be heard by clicking the sound icon by each picture.

The first screens in the Recognise section allow students to listen to short 
songs that help them pronounce the sounds that are the focus of this 
DVD.  Select a group of sounds from the selection panel at the bottom 
left of the screen, and then click the sound icon to hear the song.    
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The second series of screens in the Recognise section are pictures of 
things that contain the target sounds.  The pronunciation of each word 
can be heard by clicking the sound icon by each picture.  To move to a 
new word, click on the arrow slider beneath the airship. 

 
The third series of screens shows the images along the bottom and a 
shadow image above.  Students match the image of the shadow and 
pronounce the word as they do this. They can check the pronunciation 
of the word by clicking on the sound icon. 

There is a Draw screen that provides students with an opportunity to 
create their own images or pictures.  
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SORT

There are three Sort screens that focus on pairs of sounds that students 
often have difficulty discriminating between because they can sound 
very similar in words – /f/ and /th/, /s/ and /z/, /l/ and /r/.   When students 
are learning to spell, they often mix up these sounds and therefore 
record them incorrectly, writing /free/ for /three/ and /fly/ for /fry/, for 
example.    Students choose between two buttons to match the sound in 
the picture to the target picture.
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BLEND

Blending sounds together is a necessary skill for decoding and successful 
reading.  Students need to understand that the words we say are simply 
strings of sounds put together.  When students hear the song Guess 
What Words, they will understand that they are going to be making 
up words by putting sounds together.  This is teaching a foundation 
concept about how spoken words work, which lays the foundation for 
teaching the alphabetic principle – that sounds in words are written 
with letters and letter patterns.

Students put the pieces of the puzzles together, listening to each sound 
in the word to complete the whole picture, and pronounce the word 
that goes with it.  They can then flick the switch and listen to the whole 
word to check that they were correct.  There are puzzles for three-sound 
words as well as four-sound words. The sounds are sequenced from left 
to right across the top and from left to right across the bottom of the 
picture.

The Lava Lamp screens work with three and four-sound words.  Students 
click on a button on the right side of the screen to make the bubbles 
appear in the lamp.  They then click on each bubble, from left to right to 
hear each sound in the word.  They pronounce the word made by these 
sounds and then click the slider button to make the image of the word 
appear.  Clicking on the image of the word will provide pronunciation 
of the whole word.
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SEGMENT

Segmenting words into individual sounds is probably the most difficult 
phonemic awareness task of all.  Students need to be able to recognise 
and isolate individual sounds in words in order to segment a word into 
its individual sounds.   This skill is necessary for sounding out words 
when learning to spell.  It takes a long time for students to be able 
to rely on visual memory for words as their main source of spelling 
knowledge.  They will spend a large amount of time sounding out words 
and recording the sounds they can hear.

If students listen to the Taking Words Apart song, they will understand 
what the Segment screens are asking them to do. In these screens, 
students can hear the whole word pronounced and they can then 
say each sound or listen to each sound as the word is broken into its 
separate sounds.  

The Puzzle screens provide the image and sound of a word, but a flick 
of the switch breaks the picture into the correct number of sound parts.  
Students can pronounce each sound in sequence from left to right 
through the word and then listen to the sounds on the puzzle pieces to 
check they were correct.  The sounds are sequenced from left to right 
across the top and from left to right across the bottom of the picture.
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The Crusher screens break words into three and four sounds.  Students 
select the image they want from the right side of the screen and then 
push the green button to make the image appear under the crusher.   
Clicking on the image will provide pronunciation of the word.   Students 
then decide how many sounds they can hear in the word and pronounce 
each one.   They can push the green button again and the word is 
broken into the correct number of sounds.   Students then click on each 
sound icon, from left to right through the word, to see if they were 
correct. Pushing the green button again cleans up the debris and they 
are ready for the next image.
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